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available to speaker/writers in the different languages. However, interlanguage
and within-group differences warrant further investigation to test the effect of
cross-cultural variation, on the one hand, and individual differences on the
other. Developmentally, a crucial cut-off point emerges with respect to the types
- of attitudes expressed by high-school adolescents and young adults, as com-
pared with grade-school children. The 9-10 year-olds focus on deontically
prescriptive attitudes, compared with the more mature reliance on epistemic
attitudes. Interestingly, this mirrors developments noted across this project for
a similar cut-off point in quite distinct domains, such as the differentiation
between spoken and written language (noted markedly by Stromqvist et al.
2002), types of subject nominals (Ravid et al. 2002), and text openings/closings
(Tolchinsky et al. 2002) This suggests that it would be worth adding a fourth
group of subjects to this analysis, the 12—13 year-old junior high-schoolers, on
the assumption that they might constitute a bridge between the younger and
older groups of children in our sample. Impressionistically, some pre-adoles-
cents appear more like the younger children in this respect, and others more
like the high-schoolers — suggesting that theirs might be a transitional stage.

Another major development was observed in the amount and quality of the
linguistic forms of expression used in encoding propositional attitudes in this
study. There is a clear age-related expansion in the range of forms used across
the three Age groups we examined. The adults, in all three languages, use a far
richer and more varied repertoire of modal expressions than any of the school-
children. This reflects the general observation, across the articles in this collection,
that more formal, higher-register language and deployment of an extended
range of rhetorical options constitute the hallmark of standard, highly literate,
educated usage, as exemplified by the adults in our study.

We hope to have shown that the lexical expression of propositional atti-
tudes is a fruitful area for research into developing discourse abilities. The study
reveals strong links between linguistic expression and general social cognitive
development, which suggests that this domain merits further investigation.
Possible extensions of the present study would be to examine the propositional
attitudes expressed in conversational interchanges by even younger children,
based on a semantic point of departure of the kind adopted in this study.
Another direction for further research would be to extend the domain of this
analysis to a full range of contingencies, hypothetical states of affairs, and
irrealis modalities across the same data base. These might involve all types of
future references, including conditional and subjunctive constructions, in
cross-language and cross-modal perspectives, since the languages in our sample
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iffer interestingly in these respects. (French, Hebrew, and Spanish have

flected infinitives, but English does not; English, like other Germanic languag-

n our sample, uses a “modal” type of auxiliary for future tense; English,

rench, and Spanish, but only marginally Hebrew, have productive periphrastic

rms of referring to the future — with gonna, aller; ir respectively — and these

re likely to be more frequent in spoken than written texts.) Another, comple-

sentary extension would be to analyse the expression of affective and evalua-

ve attitudes (I don’t like it when people fight; it’s not nice to call people names),
in order to provide further insight into the relation between propositional
ttitudes and moral development from late childhood across adolescence to
‘adulthood in different countries. The development from subjective, personally
centered attitudes to more cognitively anchored viewpoints could be explored
by examining dimensions of epistemic modality that refer to mental states of
belief, knowledge, and inference.

 In sum, the present study supports the assumption that the topic of
propositional attitudes is an important source of insight into the general
domain of developing discourse abilities. Our study differs from the articles that
precede it in this collection since it takes semantic content, rather than lexical
items or grammatical constructions, as its point of departure. Thus it should
provide a useful bridge, connecting the former, more bottom-up or local
analyses to more global perspectives on development of over-all text construc-
‘tion abilities, as presented in the next two articles.
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Notes

* The authors are grateful to Liliana Tolchinsky for her contribution to conceptualization of
the ideas presented here; and for assistance with the Spanish data. We thank Anita Zamora
for her help with data analysis.

1. Subject ID’s are specified by seven characters in square brackets, as follows:

1: Language (E = English, F = French, H = Hebrew, P = Spanish)

2:  Age group (g = grade school, h = high school, a = adults) )

: Subject number (01 = the first subject interviewed in that age-group; 20 = the 20th
subject) i

5:  Sex of subject (m = male, f = female)

6:  Text type (e = expository, n = narrative)

7:  Modality (w = written, s = spoken)

Thus [Eg05mew] = English-speaking, grade school, 5th subject, male, expository, written;
[Fh0o9fnwb] = French-speaking, high school, 9th subject, female, narrative, written;
[Hal2mewc] = Hebrew-speaking, adult, 12th subject, expository, written.

2. Our texts reveal these tendencies as clear rhetorical preferences, even though other
alternatives are structurally available, e.g. English it’s possible, likely, necessary. Conversely,
note Hebrew “clause-internal” yeladim tsrixim / yexolim la’azor ‘children must.pL / can.pL
to.help’ = ‘have to / are able to’ See further the analysis in §4.

3. In French and Hebrew, the verb meaning ‘find’ (trouver, limtso respectively) is often used
as corresponding to English ‘I think’.

4. This means that we exclude use of modals like English should, must, excepting their
deontic sense of obligation or necessity. Examples of such a semantic extension to a more
marked, epistemic sense are provided by adults’ use of the French modal verb devoir in the
following examples, both from narrative texts:

Mes clés avaient dit tomber de ma poche

‘My keys must have fallen from my pocket’ [Fs02mnwa}

Je devais avoir quinze ou seize ans 4 cette époque 1a

‘I must have been 15 or 16 years old at the time’ [Fu35nwd]

Here the verb is used with the epistemic sense of deriving knowledge by inference (about the
location of the keys, the narrator’s age).

5. We avoid these terms in the present study, because of the different conventions and
traditions of use associated with different schools of linguistic description — where “root”
modality is sometimes defined semantically as contrasting with “epistemic” modality, and
sometimes syntactically in terms of transitivity (Lyons 1977:792). Modality is sometimes

SN

predicated of an individual, as “x” in SxVO “clause-internal” constructions, or sometimes

clause-externally, as predicated of a proposition (as “x” in the construction “(It) be x + Clause”.
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one of the younger children, in grade school (and also a sample of those we checked
smjunior high school, aged 12-13), used the verb allow in a single text; but adults typically
nguished let, for permission, vs. allow, for something closer to enablement.

“Hebrew has two forms of the 1pL pronoun ‘we’: anaxnu, the everyday word (of Biblical
in) — used for personal deictic reference as well as impersonally, and is the only form in
ung children’s usage — vs. the more formal and semantically restricted anu (of Mishnaic
origin), used with non-deictic, textual generic reference to audiences and readers.

o facilitate reading, we standardize punctuation, spelling, and conventional divisions
to sentences in reproducing these texts in the present context. These do not always reflect
the original versions in format, punctuation, spelling, or text segmentation, nor the forms in
hich they were transcribed.

9.”A Hebrew example is given by a woman who talks about the need for awareness of
interpersonal problems, coupled with psychological and social assistance and educational
effort — since this yeafsher lexol exad me-itanu lemamesh et ha-potentsial ha-yetsirati ha-
ymun bo ‘will-enable [=make it possible for] each one of us to realize the creative potential
uried within him’ [Ha02feway].

10. The different features characterizing maturely proficient expression of propositional
attitudes, in a text written about interpersonal conflict, are reflected in the following excerpt
“‘from the expository text written by a Hebrew university student, a man majoring in
- graduate-level Humanities.

beayot beyn anashim ‘Problems between people’

be-duni be nose ze, avakesh txila liftoax be-xaluka gam im melaxutit asher ta’azor li lehavhiro.
- “In discussing this topic, I wish to commence with a division, even though artificial, which
- will help me to clarify it.

" alef — beayot inherentiyot beyn anashim, bet — beayot mekomiyot 0 zmaniyot asher ha-zman
ve ha-makom yotsrim, gimel — xilukey deot ve haiAkafot ha-nitanim le-yishuv be- hidabrut ve
hakara.

‘First — inherent problems between people, second — local or temporary problems which
the time and place create, third — differences of opinion and points of view that given to-
settlement [= that can be settled] by means of dialogue and consciousness.

domani ki shloshet ha-nos’im otam hizkarti mala mexasim lefaxot et rov panav shel nose klali
ke-“beayot beyn anashim.”
‘(It) appears to me that all three topics I mentioned above cover at least most of the facets of

»>

the general topic as “problems between people”’

ha-xaluka, lamrot heyota melaxutti, meafsheret lehakel ba diyun.
‘This division, despite its being artificial, enables [= makes it possible] to facilitate the
discussion”

birtsoni lefaret kol nose ve nose be-nifrad. [Ha04mew]
‘In-my-wish [= I would like] to detail each particular topic in turn’

11. This is complemented by use of forms like deber, necesitar among high-school students.
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12. These two “modal operators” are typically non-inflected and ocecur in these two basig.

forms in 3sG masculine present tense. They can also be inflected; compare (a) with (b), ap,
(c) with (d). Co
() tsarix le-hafsik et ha-alitimut
‘must to-stop acc violence = people / one has to stop violence’
(b) ha-alimut tsrixa le-hipasek
‘Violence(reM) must.rEm to.stop’
(c) (iy) efshar lehafsik et ha-alimut
‘ (Itis) (im)possible to stop violence’
(d) vha-alim‘ut hi bilti) efsharit
‘Violence(rem) is (im)possible:rem’
Hebrew also has clause-internal modal verbs that are inflected for number,
(e) anashim xayavim la’azor ‘people must.pL to.help’
(£)  anashim yaxlu la’azor ‘people could:pL to.help’
These are used occasionally by the high-schoolers,
obligation and possibility in the expository texts we collected.
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John E. Ingulsrud & Kate Allen, Learning to read in China: Socioling-

uistic perspectives on the acquisition of literacy. New York: The Edwin
Mellen Press. 1999. '

Reviewed by Lisa E. Husmann

Our four-year-old son returned home from his Hong Kong preschool with a
new workbook in his school bag. Entitled $ #& ¥ 3 3§ ‘T love Putonghua) the
book begins with a lesson on “What is a # @ A (Chinese person).” For lesson
one, the mostly native-Cantonese-speaking preschool students are expected to
memorize in Standard Mandarin Chinese (Putonghua) the following verse:

REFEAA, ZEEER

‘Tam Chinese, I will learn Putonghua’

— R UT A, R AR SR

‘If I don’t understand a single sentence, I'll make mistakes everywhere’
FREEW, XTE—%

‘By learning Putonghua, everyone (literally, “all under heaven”) will be
one big family’

The ideal of unity through language is learned early on in China, and has a long
and prevalent history in Chinese society. The teaching of Putonghua to achieve
that end (unity) in modern China is one of the central themes in the book
under review. More generally, the book is meant as a case study of how the
process of becoming literate in any society involves the concurrent learning of
cultural and social norms, as well as the indoctrination into a country’s political
ideologies.

The book is divided into seven chapters. Chapter 1 provides a background
on the status of language and language learning in the People’s Republic of
China. This chapter is particularly strong in its succinct description of the long
and complex history of standardization attempts for Chinese. While focusing
on modern developments, the authors do note that for Chinese characters the
first standardizations were enacted over two millennia ago under Qin Shihuang,
the first emperor over what has since been idealized as a “unified” China. (The
authors might well have noted here some of the other drastic unification
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measures applied by Qin Shihuang at that time, including standardized axle
widths for carts and carriages, defined equivalents for weights and currency,
and the systematic burning of all historical records of a pre-unified China).
Providing insights on political influences in its development, the authors lead
us through decades of language policy change to the introduction in 1956-1958
of a fixed set of simplified characters, a standardized spoken language (Putong-
lAiua, or “common language”) and a systematic phonetic alphébet to represent
it (the Hanyu Pinyin, or “spell-sound” system).

The day to day learning of Putonghua through Pinyin is the subject of the
bulk of the book. From Chapter 2, where we learn about the school setting
where the authors’ study is done, Chapters 3-5 take us directly into the class-
room to observe first-hand the educational process whereby Putonghua is
learned through the medium of the Hanyu Pinyin Roman letter alphabet.
Although dry at times, (we too must sit through the learning of initials and
finals, a total of 63 syllables in the Pinyin alphabet), the authors do succeed in
bringing the experience of the primary school classroom directly to the reader.
Like the students, we too are gradually indoctrinated into opinions of what
sounds “good” (Putonghua pronunciation) over “bad” (the local pronunciation
we learned at home). Like fellow students in Hong Kong, we are taught to “love
Putonghua,” learning from our teachers and sharing with our classmates the
benefits of mastering Putonghua and Pinyin.

. To the question “Why learn Pinyin?” students’ answers are surprisingly
insightful. The response 7] B4iAF (‘can recognize words), i.e. the ability to read
Chinese characters) reflects a primary official goal of Pinyin: to increase literacy
rates by making the learning of characters easier through the aid of phonetic
répresentatiorx. With seeming sophistication for six-year-olds, the students also
list as Pinyin’s advantages the learning of foreign languages (%#}E<F) and
opportunities to leave the country (7] b4 # E). Such responses touch on the role
of Pinyin in China’s increasing globalization, some aspects of which are
discussed by the authors. For example, the debate over the effects of Pinyin in
learning foreign languages (specifically, Roman-alphabet based languages such
as English) is discussed sporadically, as is the argument against Pinyin as being
“un-Chinese.” However, while the authors describe the differences in phonetic
orthographies used in Taiwan (Zhuyin Fuhao) versus the mainland (Pinyin),
they fail to address a current political storm of Taiwanese nationalism that is
recently focused on this difference. In support of the Taiwan Minister of
Education’s highly controversial position in favor of adopting Pinyin, a strong
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statement was recently issued and signed by four of Taiwan’s Academia Sinica
academicians (see Cheng, Ting, Wang, & Mei 2001).

In the final chapters, the authors discuss their findings in the context of
what it means to become literate, in China specifically, as well asin the context
of global literacy. This would have been an excellent place for the authors to
provide us with a comparison of literacy rates in China before and ‘after the
introduction of Pinyin and simplified characters. While we are given piecemeal
data — literacy estimates from early Chinese society (p.130-131), from the
latter half of the 19th century (p.44), and from the 1990s (p. 140), the reader is
still left wondering to what extent the goals of the 1950s drastic language
reforms have been realized. A simple table would have done the job. Similarly,
it would have been interesting to compare the mainland situation to Hong
Kong, where the solutions to low literacy rates (Pinyin and simplified charac-
ters) were never introduced. In Hong Kong, children still learn the pronuncia-
tion of Chinese characters the “old fashioned” way — with no phonetic guide.
What are the implications of this difference — in the learning process, in
changes in literacy rates, in the pursuit of Chinese unity?

After six weeks of learning Pinyin, the first-graders under study begin
Jearning Chinese characters. As a repertoire of characters is gradually built-up,
the use of Pinyin in the classroom is phased-out. Whether Pinyin was ever
considered as a replacement for Chinese characters, or instead was always seen
merely as a precursory step to character literacy seems to be a matter of contro-
versy. According to Feng & Yin (2000:230), Mao Zedong's original intention
was for “the Chinese writing system ... to converge into the universal Pinyin
approach.” According to this view, the official change in policy subordinating
the status of Pinyin to an “auxiliary tool to Hanzi (Chinese characters)” did not
come about until China’s National Conference on Language Works in 1986.
This view is in contrast to most others” writings on the topic, including the
present authors, who supply a 1958 quote from Zhou Enlai in which he ensures
that the intention of Pinyin “is not to substitute a phonetic writing system for
Chinese characters” (p.38).

On this same topic and also in the context of global literacy, the authors
miss an opportunity to address the important current debate over Pinyin and
the need for a more computer-friendly way to communicate Chinese in the
world of international business. According to the authors, “the problem with
the (Pinyin) script is that it lacks practical use” (p.142). However, there seems
to be mounting evidence to the contrary. In fact, a recent New York Times
article examines the growing popularity of writing Chinese on computer, in

_—ﬁﬂ
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which Pinyin is used to access and enter Chinese character text (Lee 2001). Just
as the convenience of the pen was seen as a cultural threat when it largely
repléced brush writing after the turn of the 20th century, so today is computer
use feared to'be eroding Chinese handwriting skills. Long-term computer users
interviewed in the article admit to have largely forgotten how to write Chinese
characters, relying now instead on their knowledge of Pinyin spelling to retrieve
characters from Chinese word processing programs. Some argue this as a threat
to China’s cultural heritage; others as a relief from the burden of having to
memorize the writing of so many characters. In either case, the use of comput-
€IS seems to up the position of Pinyin in the future, possibly to a role closer to
Mao Zedong’s early visions for a “universal Pinyin approach.”

Although the authors’ classroom study stops just as the learning of Chinese
characters begins, we are furnished with estimates on what it takes to be literate
in Chinese: 1500 characters for basic literacy and between 3500-4000 characters
for general use (p-5). The students are not asked (as they were for Pinyin) the
advantages of taking on such a learning task; the rewards should be obvious. As
the authors note (p-3) “educators and politicians alike see reading and writing
as necessary skills for citizens to function in a modern society.” For Chinese, an
added advantage is the cultural continuity that the characters provide (the unity
argument again), creating cohesion across both place and time. Losing literacy
in Chinese characters (through computer use or otherwise) “would deprive
coming generations of Chinese of a rich and meaningful cultural heritage”
(Wang 1982:58). Nevertheless, despite tremendous efforts to raise literacy in
China, the authors inform us that “acquiring literacy (in China today) is not a
self-evidently worthwhile venture for the individual” (p-2). On this, the authors
provide an interesting side-story about a woman acquaintance with very limited
literacy skills, who nonetheless becomes a successful businesswoman in the
home painting industry. What is going on here?

Since Deng Xiaoping’s proclamation that “it is glorious to make money,”
the enthusiasm of peoples from all professions in China to F ¥ (i.e. jump into
the sea’ of moneymaking ventures) has turned the traditional Chinese social
hierarchy (&= scholar, % a farmer, T worker, ® businessman) on its head.
While the authors do not give these kinds of background details, they do give
figures for high drop-out rates in Chinese schools (primary among girls), and
recount elementary teachers’ complaints that parents involved in small busi-
nesses tend not to support their children’s studies. The authors also raise the
Important question of what these social changes mean to the future of China.
If “by becoming literate in Chinese characters, the transfer of the cultural
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tradition is maintained” (p. 109) then what are the implications of disinterest in
literacy for the future of Chinese culture and Chinese unity? :

As a teacher and as an adult learner of Putonghua, I found this book
interesting at several levels. Expecting from China a classroomi teaching style
uninspired and regimented, I was surprised instead to read of high levels Qf
enthusiastic teaching using many creative techniques (this despite classrooms
of more than 55 students). It was also interesting to relive theAearly 1ea.rning of
Pinyin and Putonghua, and to note that the learning step§ for a Chinese 1st
grader are largely the same as for a university studegt studym.g Puton'gh}la asa
foreign language. Finally, as a mother with a child who is embarking iz?
learning Putonghua through the post-1997 Hong Kong educatlonal system, the
book has made me more aware and critical of the social messages that are
inherent in learning a language — maybe especially Putonghua, and maybe
especially now in Hong Kong. ' e

The successful reintegration of Hong Kong is paramount.as a symbo o‘
China’s strength and unity, influencing outcomes of other margmghzed regions
of China, such as Taiwan and Tibet. In Hong Kong, Putonghua is now taughtl
beginning at the preschool level, courses in Putonghua are compu.lsory for loc:i
government officials, and public announcements ar.e broadcast in C.antorllg;co,
English, as well as in Putonghua. At the same tlm?, }‘u?wever, since 1 ’
“mother tongue” education in Hong Kong has been prioritized as the best way
to promote literacy and succeed in education (Hong Kong Educano}n ComrTf
sion, 1990). Recent television announcements assure the Hong I\Qﬂg }JU) ic
that “Mother tongue teaching makes learning pleasurable %Ild effectl_ve. B

While such announcements are directed at discouragmg the high status
accorded English as a teaching medium in Hong Kong’s pn’mary.and secon‘d‘ary
schools, there are also here implications for Hong Kong”s societal trans?gn
from diglossia to triglossia. Hong Kong’s “mother tongue ap.proa‘ch sta; slinr
direct contrast to what the authors point to as the PRC directive w ereU}
“access to literacy ... is channeled through, or limited to, th'e standard lar;%i:ze
(Putonghua)” (p.5). Some have argued that language use in Hor.xg Kc;nzf ‘On)e
prove to be the indicator by which the implementation of the ?rmap e.demitv
country, two systems’ can best be judged,” 'and see Hong Kong s fu?;r;longhu:1
and independence in direct correlation to its dlcgree.: ofadc(y(pltlon c(;er e
(Johnson 1998:272-275). Putonghua’s success.m bringing “all un fthec L
Hong Kong and beyond) into one big family” is beyond th;scfii)zr(; Oflaiguage
study, but is certainly an interesting point of research for the g

and literacy in China.
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NoTES

It has become not unusual for newspapers and magazines of current events to
publish articles on aspects of writing systems and literacy. It is proposed to
summarize such articles here, as the occasion arises. Readers are encouraged to
submit such material in the form of clippings, email bulletins, or internet
references.

“First word from Asia’s lost civilization.” On May 15, 2001, the London Times
reported the possibility that symbols engraved on a small stone, unearthed at an
archaeological site near Ashbagat in the former Soviet Republic of Turkme-
nistan, may represent the written form of a language spoken in Central Asia
4,000 years ago. The stone, perhaps a seal, is associated with the Bactria Mar-
giana Archaeology Complex. The source of the four geometric symbols,
arranged in a square, has not been identified, nor is it known what spoken
language the symbols may have been associated with.

“Writing gets a rewrite.” The magazine Science, on 29 June 2001, reported
interviews with archaeologists who attended the International Conference of
the Fifth Millennia of Writing, held in Baghdad, Iraq, in March. The partici-
pants discussed claims regarding the antiquity of several early writing systems,
including those found at Uruk, in Iraq; at Abydos, in Egypt; and at Harappa, in
the Indus Valley of Pakistan.

“Breaking old Soviet ties, letter by letter.” The New York Times, on September
2, 2001, describes changes affecting Azeri, the Turkic language which is the
official tongue of the former Soviet Republic of Azerbaijan, in the Caucasus
Mountains. The country’s population is traditionally Muslim, and until the
Russian Revolution, their language was written in Arabic script. Subsequently,
under Lenin’s rule, a Roman script was introduced; and then, under Stalin, a
Cyrillic script. In 2001, it was decreed that, after ten years of independence in
Azerbaijan, the Azeri language should once more be written in Roman script —
although most books in the libraries are in Russian or in Cyrillic Azeri. A
Russian-speaking minority remains in Azerbaijan; but the use of English is
growing, stimulated by the influx of oil money. A photo illustrating the article
shows a sign on a street in Baku which advertises as follows, starting with
Roman Azeri: Dondurma | Moposeroe | Ice Cream.
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